NORTH CAROLINA COMMUNITY COLLEGE SYSTEM
H. Martin Lancaster, President

April 24, 2008

Follow-up to

Numbered Memo
CC08-049
MEMORANDUM
TO: Basic Skills Directors
FROM: Katie Waters

Basic Skills Training Specialist
SUBJECT: Homework for Basic Skills Directors' Institute (Required Training)

The North Carolina Basic Skills Credentialing Committee and the State Basic Skills Office are very interested
in your input into the proposed instructor credentialing process. We will be providing an informational session
during the Basic Skills Directors’ Institute. In preparation for that session, we would like to receive your ideas
on some particular issues. After you review the CREDENTIALING packet attached to this email, please
respond to the attached questionnaire. We encourage you to visit the Credentialing website at
http://ncbsonline.net/Credential %20Project/Credential.htm for additional information. Bring the questionnaire
and a copy of the packet with you to the Basic Skills Directors’ Institute. The questionnaire will be collected
on Tuesday, April 29, in preparation for the credentialing update on April 30.

The Basic Skills Directors’ Institute is being held in conjunction with the NCCCAEA conference again this
year. Please find an updated agenda also attached. The Institute starts at 1:00 p.m. on Monday, April 28, 2008,
with registration and will continue through Wednesday, April 30, 2008, until 11:30 a.m. The Institute will be
held at the Comfort Suites, the overflow hotel for the Sheraton RTP, Durham, North Carolina. The
NCCCAEA conference begins on Wednesday afternoon and runs through Friday, May 2, 2008.

Make your room reservations today if you haven’t done so (see attached information) for attending the
Basic Skills Directors’ Institute and NCCCAEA. This year's NCCCAEA conference track is filled with Basic
Skills workshops and plenty of networking sessions. You can find registration information for the NCCCAEA
conference on their web site www.ncccaea.org

Attachments
c: Presidents
Senior Continuing Education Administrators CC08-093

E-mail Copies

MAILING ADDRESS: 5016 MAIL SERVICE CENTER ~ RALEIGH, NC 27699-5016

Street Address: 200 West Jones ~ Raleigh, NC 27603 ~ 919-807-7100 ~ Fax 919-807-7164
AN EQUAL OPPORTUNITY EMPLOYER



Monday, April 28
12:00 - 1:00 p.m.

1:00 — 1:15 a.m.

1:15-2:45 p.m.

2:45 - 3:00 p.m
3:00 - 3:30 p.m.

3:30 - 4:30 p.m.

4:30 — 4:45 p.m.

Tuesday, April 29

8:30-9:30 a.m.

9:30 - 10:45 a.m.

10:45 - 11:00 a.m.

11:00- 12:00 noon

Basic SKkills Directors’ Institute
April 28-30, 2008
Comfort Suites - RTP

Check-in and Registration

Welcome and Opening
Dr. Randy Whitfield, NCCCS Associate
Vice President of Academic and Student Services

Take This Job and Love It!

Dr. Iwana Ridgill, Center for Leadership and Employee Development
Midlands Technical College-Columbia, South Carolina

BREAK

Meeting the Requirements of ADA
Karen Yerby, Associate Director, Student Development Services

The Changing Face of Adult Education: Key Issues and Updates
Dr. Randy Whitfield, NCCCS Associate
Vice President of Academic and Student Services

Wrap Up
BREAKFAST on Your Own

Changing LEIS/CIS/Data Warehouse to Meet Business Requirements

Dr. Randy Whitfield
Lou Ann Parker, GED/Adult High School Coordinator
Gloria Johnson, Basic Skills Applications Analyst Programmer

Training Etiquette
Basic Skills Staff

BREAK

Hot Solutions



Tuesday, April 29 (continued)

12:00 -1:00 p.m.

1:00 — 1:30 p.m.

1:30 — 1:40 p.m.

1:40 — 4:15 p.m.

Wednesday, April 30

8:30-9:00 a.m.

9:00 - 10:00 a.m.

10:00 — 10:15 a.m.

10:15 - 11:15 a.m.

11:15-11:30 a.m.

Lunch (provided)

Hot Solutions (continued)

Wrap Up and Assignments
(System Office Staff dismissed)

Making Change Work for the Regions
(Regional Breakouts)

Making Change Work for the Regions
(Regional Reports)

Managing for the Future: Understanding Quality and Compliance
Barbara Boyce, Continuing Education Director

NCCCS

Randy Whitfield

NCCCS

BREAK
Credentialing: What Kind of Changes Does That Mean?

Kathi Polis, President and CEO
Strategic Training and Resources, Inc.

Wrap Up and Evaluations

NCCCAEA Opening Session: 1:00 p.m.



Rooms are $107.00 per night for single or double and $10.00 extra for
additional (3" person).

Rooms are suites with microwaves and refrigerators.
Free full hot breakfast, Monday through Friday
Free continental breakfast on Saturday and Sunday
Free airport shuttle
Free area shuttle within five miles, Monday through Friday

Free high-speed Internet access in all rooms

Make vour reservations today to get this rate.

()

ConFoRT
SUITES

5219 Page Road
Durham, NC 27703
(919) 314-1200

http://www.comfortsuites.com/ires/en-
US/html/Hotellnfo?hotel=NC013&amp:promo=qglocal

Visit the hotel site for additional information.

DIRECTIONS
Take exit # 282 and take a right on Page Road. Go through the first stop light
and you will see the hotel on the left.




North Carolina Basic Skills Credentialing Project

Feedback Questionnaire

Program:

The North Carolina Basic Skills Credentialing Committee and the State Basic Skills Office are
very interested in your input into the proposed instructor credentialing process. We will be
providing an informational session during the Directors’ Institute. In preparation for that session,
we would like to receive your ideas on some particular issues. After you review the documents
attached to the email, please respond to the questions below. We encourage you to visit the
Credentialing website at http://ncbsonline.net/Credential%20Project/Credential.htm

for additional information.

Bring this form with you to the Basic Skills Directors’ Institute. The forms will be collected on
Tuesday, April 29 in preparation for the credentialing update on April 30.

Targeted Questions:

1.

The current instructor standards framework includes standards, competencies,
sample attainment options, and documentation criteria (for those pursuing a
credential) at four progressive levels of professional growth. After you review the
draft document Level 1 Competencies, Attainment, and Documentation Criteria,
please respond to this question.

Level 1 - Competency 2.1.1C (specific to GED instructors only) states that instructors
should possess content knowledge in GED-level math, reading, writing, science, and
social studies applicable to their teaching assignment. The documentation criteria for
this competency requires evidence of the instructor’s completion of a proctored,
timed Official GED Practice Test with a minimal score of 2500 and no individual test
score below 450.

Question: Should the minimum test score be higher? lower? not relevant?

What types of incentives could you provide to encourage your instructors to pursue
the credentialing process?



We plan on field testing the Level 1 and 2 credentialing process in the fall, 2008 with
approximately 20 - 25 interested instructors. Should each of the five regions be given
the opportunity to nominate four instructors, or should we focus on one or two
interested regions, particular colleges, etc.?

We currently plan on having five regional peer review committees to oversee the
review of the Credentialing Verification Packets. It is anticipated that the review
committees would meet once or twice a year. Who would be the most appropriate
people to serve on these committees?

Open Questions:

5.

The North Carolina Basic Skills Instructor Standards overview document was
developed to provide a brief background on the instructor standards framework that
forms the foundation of the credentialing process. The document includes the four
progressive levels of competencies for each standard, moving from knowledge to
application, analysis, synthesis, and evaluation skills. Upon your review of this
document, did you have any particular questions or issues?

The Level 1 Competencies, Attainment, and Documentation Criteria document
illustrates the structure of the standards framework: (1) competencies, (2) sample
attainment methods to help instructors see possible options for obtaining mastery of
the competency, and (3) documentation criteria for instructors wishing to pursue a
credential. Keep in mind that Level 1 represents the core knowledge that Basic
Skills instructors should possess before or near the beginning of their employment.
Level 2 addresses the application-based skills that they also need early on. Upon
your review of this document, did you have any particular questions or issues?



7. The Draft Credentialing Process for Levels 1 and 2 outlines a ten-step process for
earning a Level 1 or Level 2 credential. The process includes a Certified
Credentialing Specialist (CCS), an individual designated by each program who will
provide support and guidance to instructors seeking credentials and verify their
documentation at the local level. The CCS may be the local director, a Certified
Resource Specialist, a coordinator, lead teacher, etc. Training will be provided to the
CCS. Upon review of this flowchart, did you have any particular questions or issues?

8. Additional questions, ideas, recommendations, concerns, etc.?



Draft Credentialing Process for Levels 1 and 2

2. Instructor 3. Instructor meets
completes the with the Certified
1. Instructor Lewel 1 and 2 Credentialing
Self- Specialist (CCS)
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credentialing. professional credentialing
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Instructor meets
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CCS fo review credentialing
progress and portiolic using
werify the
documentation. h Documentation

Local Director
sends

local director for
approval and
signature.

. Credential is
issued by State
Basic Skills

Office.




North Carolina Basic Skills
Instructor Standards
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Level 1 Credentialing

Documentation Criteria

@:. .‘é Level 1 Competencies, Attainment, and




Overview: Credentialing in Level 1 is infended for the insiructor who is relatively new to the Basic Skills program. The competencies im Level 1
focus on a core set of kmowledge that new instructors should possess. The remaining levels (2 — 4) focus on applying, analyzing, synthesizing,
and evaluating that knowledge.

Many of the competencies in Level 1 can be acquired through (1) completion of the NC Online Orientation Course for Mew Basic Skills Instructors
and {2) local program aorientation. The majority of the Level 1 competencies can be acquired through successfl completion of the (1) Morth
Carolina Bazic Skills Online Orientation for New Teachers and (2) the local orientafion process. Both of these are required in order to receive
a Level 1 Credential.

This document consists of three components for each of the seven instructor standards: Level 1 competencies, sample attainment opfions, and
documentafion eriteria.

Standards: The standards represent broad overarching geals and themes that provide a framework for what instructors should know and
be able to do. The seven standards address adult leaming. content, assessment, instruction, technology, professional development and
growth, and program goals and responsibilities.

Competencies: Each standard has several cc i The competencies clarify the meaning of the standards and describe
knowledge, skills, behaviors, or practices related to each standard.

Sample Attainment Options: The aftainment opfions are samples of professional growth that can be used to acquire competence. They
include swch opfions as war P! If-directed h, mentoring, and classroom observations. For several of the competencies,
completion of the NC Online Orientation Course for New Basic Skills Instructors and the local program orientation are required.
Instructors may find it beneficial fo explore some of the additional professional development options as well.

Decumentation Criteria: The documentation criteria are observable and measurable statements that provide evidence of the
competencies in pracfice. Several competencies require a cerdificate of completion from the NC Onfine Onientation Course for New Basic
Skillz Instructors and the local program orientation. Other competencies include multiple options for verifying competence, such as
workshops, job shadowing, college coursework, on-the-job training, self-directed re h, or online courses, followed by a brief written
reflection. Documentation for the purposes of credentialing must be included in the instructor's porifolic based on the stated criteria. The
Leve! {1 Docy ion Booklef provides a standandized form and checklist for use in the preparation of the instructor portfolio, along with
a list of activities that should be covered in the local program orientation. Each program will have a designated individual{s) who has been
trained in isdi pplicants with ping portfolios, conduciing observations using developed rubrics, and reviewing portfolios o
verify accuracy.

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 2
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.

10



Standard #1: Adult Learning

Instructors understand adult learning and development and respect the diversity of the students they teach.

Lewd 1C = [ae——r— t Ou D tafion Criters
Paortfolio mcludes the following:
1.1.1 Instruciors are aware of the diverse 1. Online NC orientation course 1. Cerlificates of completion from NC Cnline
skill levels, and culiural 2. Local orientation training ﬁulahm&ulsehrﬂenishmaﬂ
hesitage of students_ 3. Shadowing or being ™ N local program
. ick : d by experienced
4. ABSPD Products:
= \ideo/DVD - Meads and Characteristics of the Adult
Laarner
= Training Manual — e, Basic, and d
Training
= CD-Rom- Understanding and Teaching Our Youngest
Students
=  Treining Manual - Understanding and Teaching Our
Youngest Students
= \ideofOVD - Understanding and Teaching Our Youngest
Students
= \idea/DVD - Mokivation far the Adult Leamer
112  Instructors are aware of the need to | 1. Online NC onientation course 1. Cerificates of completion from NC Online
id bi and - | Orientation Course for New Instnuctors and
generalizations in their classroom. S . . . N local program onentation.
3. Shadowing or being mentored by experienced
instructoriclassroom chservations
4. ABSPD Products:

Videa/DVD - Meeds and Characheristics of the Adult
Laarner

Training Manual - Preservice, Basic, and Intermeadiate
Training

CD-Rom- Understanding and Teaching Our Youngest:
Students

Treining Manual - Understanding and Tesdhing Our
Youngest Students

Videa/OVD - Understanding and Teaching Our Youngest
Students

Widea/DVD — Mokivation for the Adult Laarmar

T Professional development can include such oplions &s workshops, college coursework, self-directed research, job shadowing, on-the-job

training (classnoom instruction), online courses, study cincdes, DVD's/CDs, ete.
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Overview: Credentialing in Level 1 is infended for the insiructor who is relatively new to the Basic Skills program. The competencies im Level 1
focus on a core set of kmowledge that new instructors should possess. The remaining levels (2 — 4) focus on applying, analyzing, synthesizing,
and evaluating that knowledge.
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reflection. Documentation for the purposes of credentialing must be included in the instructor's porifolic based on the stated criteria. The
Leve! {1 Docy ion Booklef provides a standandized form and checklist for use in the preparation of the instructor portfolio, along with
a list of activities that should be covered in the local program orientation. Each program will have a designated individual{s) who has been
trained in isdi pplicants with ping portfolios, conduciing observations using developed rubrics, and reviewing portfolios o
verify accuracy.

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 2
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Level 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio mcludes the: following:

8.1.2  Insiructors complete a self-
evaluation and develop professional

1. Mew Instructor Self-Assessment form located within the NC
onfine ori

development goals as they relate o
personal practice.

ion course
2. NC Instructor Standards Seif-Acsocsment
3. Locally-developed i =

1. A completed individual professional
development plan, signed by instructor and
supervisor, that reflects a minimum of two
{2) competencies or practices identified as
needs and dated professional growth
activities that were completed to address
those needs. (Sample PD plan included in
self-assessment packet.)

Standard #7: Program Goals and Responsibilities
Instructors understand and support program geals and responsibilities.

Level 1 Competencies

Sample Attainment Metheds Options.

Documentation Criteria
Portfolio meludes the: following:

T.1.1 Instructors understand local program
poficies and stateifederal
regulations, including the Americans
with Disabilities Act [ADA) and the
Family Educational Rights and
Privacy Act (FERPA).

Online NC orientation course

Local orientation training

Shadowing and/or being mentored by experienced instructor
. Siate and local poficy manuals

Eala e

. Certificates of completion from NC Online
Ovicntat

Course for New Instructors and

local program orientation.

712  Insiruciors can define the program's
mission, goals and priorities.

. Lecal erientation training

2. Review of program hand heting materi beite

. Observation of various program areas to better understand
mission, goals, processes, and priorities in action

“w

- & witten statement with the program's
mission, goals, and priorifies

713  Insiructors understand the process
ffor making student referrals to
internal {collegeiprogram) andfor
extemal

MESOUTCES:

Local orientation training

Review of community resource directory

Review of college website andfor handbook

Shadowing and/or being mentored by experienced instructor
Imvodvernent within own institution and community

ook L g =

1. A list of college/program resources
available to assist students with various
nesds

AND

2. A community direciory of avallable support
senices (i.e., health, social services, eic.)

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 15
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Standard #1: Adult Learning

Instructors understand adult learning and development and respect the diversity of the students they teach.

Lewd 1C = [ae——r— t Ou D tafion Criters
Paortfolio mcludes the following:
1.1.1 Instruciors are aware of the diverse 1. Online NC orientation course 1. Cerlificates of completion from NC Cnline
skill levels, and culiural 2. Local orientation training ﬁulahm&ulsehrﬂenishmaﬂ
hesitage of students_ 3. Shadowing or being ™ N local program
. ick : d by experienced
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= \ideo/DVD - Meads and Characteristics of the Adult
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= Training Manual — e, Basic, and d
Training
= CD-Rom- Understanding and Teaching Our Youngest
Students
=  Treining Manual - Understanding and Teaching Our
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= \ideofOVD - Understanding and Teaching Our Youngest
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= \idea/DVD - Mokivation far the Adult Leamer
112  Instructors are aware of the need to | 1. Online NC onientation course 1. Cerificates of completion from NC Online
id bi and - | Orientation Course for New Instnuctors and
generalizations in their classroom. S . . . N local program onentation.
3. Shadowing or being mentored by experienced
instructoriclassroom chservations
4. ABSPD Products:

Videa/DVD - Meeds and Characheristics of the Adult
Laarner

Training Manual - Preservice, Basic, and Intermeadiate
Training

CD-Rom- Understanding and Teaching Our Youngest:
Students

Treining Manual - Understanding and Tesdhing Our
Youngest Students

Videa/OVD - Understanding and Teaching Our Youngest
Students

Widea/DVD — Mokivation for the Adult Laarmar

T Professional development can include such oplions &s workshops, college coursework, self-directed research, job shadowing, on-the-job

training (classnoom instruction), online courses, study cincdes, DVD's/CDs, ete.
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Level 1 Competencies Sample Attainment Options Documentation Criteria
Portfolio meludes the following:
1.13  Instructors can differentiate between | 1. Online NC orientation course 1. Certificates of completion from NG Online
how adults and children leam. 2. Local erientation training ‘Orientation Course for New Instructors and
. . N local program orientation.
3. Shadowing or being mentored by experienced
mstructorfclassroom cbservations
4. ABSPD Products:
= VidesfDVD - Needs and Charscteristics of the adult
Learner
+  Treining Manusl - Preservice, Basic, and Intermadiste
Training

114 Instructors can distinguish the 1. Online NC onentation course 1. Certificates of completion from NG Online
characteristics that create a physical | 2 | geg) crientation training Orientation Course for New Instructors and
and emational environment in which i . . N local program orientation.
acult students can learm. 3. Shadowing or being mentored by experienced

mstructorfclassroom cbservations
4. Self-directed research
6. See ABSPD producis in 1.1.1.

115  Instructors can describe potential 1. Online NC onentation course 1. Certificates of completion from NC Online
Bbariers to regular attendance and 2. Local erientation training ‘Orientation Course for New Instructors and
oplIIEII'ISfOI addressing those 3. Shadowing or being me i by & N d local program onientation.

. nstructoriciassroom cbservations
4. Sedi-directed research
6. See ABSPD producis in 1.1.1.

1.1.8  Insiructors can describe various 1. Onfine orientation course 1. Cerificates of completion from NC Online
leaming styles and strategies for 2. Leocal crientation ‘Orientation Course for New Instructors and
identifying studenis” needs, 4. Shadowing or being me iby e N d local program orientation AND
strengths, and goals. ) lﬁhumkghssrmgl observaﬁun,; 2 j‘ t"'i_Ef Flescripﬁm nﬂvm (2”‘”'5 used for

4, S directed research deniﬂpllg;h;;l;:t learning styles, needs,
5. See ABSPD products in 1.1.1.
* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 4

training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Standard #2: Content — All Instructors

Instructors understand the content area(s) for which they have instructional ibility.

Level 1 Competencies Sample Attainment Options Documentation Criteria
Portfolio mcludes the following:

211  Insiruciors hawe professional 1. College course work 1. Written documentation of “professional
preparation andior fraining i content | o Professional development in content 5 of 12 development in content area (minimum of
areas (e.g., reading, math, etc.) ?SII:II'IH = " areas {minkmim 12 hours) and a written refiection of
redative to their teaching assignment . _ . . professional development experience.

3. Shadowing andlor being mentored by experienced instructor
EBF';BHE CI-:'E');:,I-;S ESL, Camp overa p:rli;ud o‘fg;'le tmi”innum of 1?!'0115] Enesdn 2. See additional documentation criteria for
S ] 4. ABSPD has 10 training manusls, 35 videos/OVD, and 5 particutar teashing assignments on page 7.
mteractive CD-ROMs that instructors could choose frem fo
meet this competency.

212  Insiruciors have access i and know | 1. College course work 1. Written documentation of "professional
where to find aduli-appropriate 3 Professional development worksh development related fo selection of
materials relevant to content areafs). “IF“ . . e —— N curricula and course materials and a

3. Shadowing or being mentored by experienced wiritten reflection of professional
e development experience
4. Self-directed research OR
5. ABSPD Products: bl <
Y _ 2. Annotated bibliography of adult-appropriate
- Ins‘lmnr;'— always research-based using most current materials relevant to content area(s)
reseal
= ANABSPD producis are research-based. Instructors
could choose from any of our newer products to get the
most current research-based information. For example,
Interactive CD-Roms —
o Effective Math Instruction (2007)
o  Effective Writing Instruction (2008)
o Beginning Reading for Adults {2005)
Training Manuals —
o Teaching Writing: A Tool Kit for ABS Educaters
(2006)
o Mumeracy (2004)
o GED 2002 Language Arts, Social Studies,
Science, and Mathematics (2002)
. Classroom expenence
* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 3

training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Level 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio meludes the following:

213  Insiruciors can u:IEnhﬁr sua'heges for
[nking content area with
prior knowledge and fulure leaming
nesds using multiple assessment
approaches (je., standardized tests,
inventories, interviews).

L

= om o w

Local orientation

Professional development (onine, videos, self-study,
workshops, eic)

Shadowing andior being mentored by experienced instructor
See ABSPD products in 2.1.2

Classroom expenence

Sedf-directed research

1. Written decumentation of "professional
development related to Bnking content area
with students’ prior knowledge and future
leaming needs and a writhen reflection of
professional development experience

214  Instructors can link content area
skills and skills needed for further
education and employment.

S

Professional development (online, videos, self-study,
workshops, eic)

Shadowing andior being mentored by experienced instructor
Sedf-directed research

ABSPD Instiute

Classroom experience

. Written decumentation of “professional
development that includes strategies for
[nking content area skills with those
needed for further education and
employment and a written refiection of
professional development experience

215  Instructors know where io kocate
adult education research.

[

w

oo

@

Mational Center for the Study of Adult Leaming and Literacy

hitpliwww.nesallnet!
Center for Adult English Language Acquisition

ttpiveww g3l orgicaelairesegreh

Teachers of English to Speakers of Other Languages
wwiesolorg

Focus on Basics hitguiwww.ncsallnet/2id=31
Education Resuumes Inforrnahon Gemer (ERIC]

. NC Online me

- LList of @ minimum of five (5) sources of
adult education research and a brief
summary of two (2) research artickes.

218  Insiruciors can differentiate among
the various skills and knowledge
associated with the National
Reporting System educational
functioning bevel descripiors.

Onfine MC orientation course
Local erientation traning

Shadowing or being mentored by expenenced
nstructorfclassroom cbservations

National Reporting System websrbe

1. Certificates of completion from NC Online
Onentation Course for New Instructors and
local program onentation.

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job [
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Standard #2: Content - ABE Instructors
Only

Sample Attainment Options

Documentation Criteria:
Portfolio mcludes the: following:

21.1A  Instructors can describe the core
comgonents of reading, math, and

e

. College course work

Professional development in content areas
Shadowing andior being mentored by experienced instructor
Sedf-directed research
ABSPD Products
Interactive CD-Roms —
o Effective Math Instruction (2007)
o Effectve Writing Instruction (2006)

o Begnning Reading for Adults {2005)
Training Manuals —
o Teaching Writing: A Tool Kit for ABS Educators

(2006)
o Mumeracy (2004)

1. A written description of the cone
comgonents of reading, math, and writing.

Standard #2: Content — GED Instructors

Only

2118 Insfructors can describe the five GED professional development workshops 1. Written summary of the five secfions of the
sactions of the GED Tests and Self-directed research and state Basic Skills website ‘GED Tests and statefocal GED festing and
:::eduref'm testing and scoring Local teachers' or program handbook 9 pro )

oo R b

Shadowing and/or being mentored by experienced instructor
Onfine courses and nafional GED Testing Service website
ABSPD Products
o GED 2002 Language Aris, Social Siudies,
Science, and Mathematics (2002)

21.1C  Insiructors possess content

GED professional development workshops

. Evidence of insirucior's completion of a
proctored, fimed Official GED Practice Test

1.
knowledge in GED-level math, 2. Self-directed research
reading, writng, science, and social X - . - with a minimum score of 2500 and no
studies apphcatile o their teaching | 5 Snadowing andlor being mentored by experienced instructor individual test score below 450,
assignment. 4. Online courses

5. ABSPD Products

o GED 2002 Language Arts, Social Studies,
Science, and Mathematics (2002)
* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job T

training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.

Standard #2: Content — GED Instructors Sample Attainment Options Documentation Criteria:

Only Portfolio meludes the following:

2110  Insiructors can describe the holistic: 1. GED professional development workshops 1. Brief written descrption of scoring
scofing process used to score the 2. Seifdirected research procedures for the GED essay.
) 3. Shadowing and/or being mentored by experienced instructor

4. Onfine courses
5. ABSFD Products
o GED 2002 Language Aris, Social Siudies,
Science, and Mathematics (2002}

Standard #2: Content — AHS Instructors

Only

21.1E Insfructors possess knowledge of 1. College course work 1. Evidence of instructor's successful
secondary level course confent Professi deve P completion of course exam for
appicable to their teaching ; “'F"alaﬂ lopment in conient areas P each AHS content area applicable to
assignment. - ng or being me by experienced in hisfher teaching assignment.

4. ABSPD has 10 traning manuals, 35 videos/DVD, and §
nteractive CO-ROMs that instructors could choose from fo
meet this competency.

Standard #2: Content — ESL Instructors

| Omly

21.4F Insfructors can describe the 1. College course work 1. Written documentation of "professional
processes by which students acquire | 5 ESL professional development development that includes processes by
a new language in and out of . _ . . which students aequire a new language in
classroom seits 3. Shacl:_mmg andlor being mentored by experienced instructor and out of classroom setings and 3 writen

4. Self-directed research reflection of professional development

5. Classroom expenence experience

Standard #2: Content — Family Literacy

Instructors Only

211G Insiructors can deseribe the 1. Famiy Beracy professional development 1. Written documentation of "professional
comgponents and phiosophy of 7. Shadowing andl A ninred ienced instructor development that includes the components
Family Literacy. 5 serd "gﬂ "rtmh!"“m’ by experiznced in of Family Literacy and a written reflection

- Hdirected resea of professional development experience

4. Classroom experience oR

2. A brief written statement describing the
philosophy and four components of
comprehensive family literacy programs.

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 8
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Standard #2: Confent — Family Literacy
Instructors Only

Sample Attainment Options

Decumentation Criteria:
Portfolio meludes the following:

Standard #2: Confent — Compensatory
Education Instructors O

: Levels1-4

Still need to be developed

Standard #3: Assessment
Instructors understand and use varied

o plan instruction, evaluate student progress, and improve instrucfional delivery.

Lewel 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio includes the following:

311 Instructors can differentiate between
formal (standardized pre- and post-
tests) and informal assessmenis and
explain the value and necessity of
each.

1. Onfine NC orentation course

2. Local erientation training

3. Shadowing andlor being mentered by experienced instructor

4. Professional development (onine, videos, self-study,
workshops, eic)

5. ABSPD: Video/DVD — Informal Assessment (1002)

1. Certificates of completion from NC Online
‘Onentation Course for New Instructors and
local program onentation.

312  Insiruciors can explain the link
betwesn assessment, cumiculurm,
and instruction.

1. Onfine NC orentation course

2. Local erentation training

3. Shadowing andlor being mentered by experienced instructor

4. Professional development (onfine, videos, self-study,
workshops, etc)

. Local or state training in using results of standardized testing
o select curriculum and plan nsthuction

1. Certificates of completion from NC Online
‘Onentation Course for New Instructors and
local program onientation.

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job a
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Level 1 Competencies Sample Attainment Options Documentation Criteria
Portfolio includes the following:

313  Instructors can define standardized 1. Online NC onientation course 1. Cerlificates of completion from NC Cnline
and ethical procedures for 2. Local erientation training or workshop: Orientation Course for New Instructors and
administering formal assessment 3 . _ - . local program onentation
P ‘when applicable, in - Shadowing andior being by AND
complance with the state and local 4. Observation of test administration 2D S A
pre- and post-iest policy. - £

pre-post test administration in accordance
with assessment policies

314  Insiruciors can deseribe program
procedures for maintzining accurate,
confidential

1. Online NC orentztion course
2. Local orientation training or workshop

1. Cerlificates of completion from NC Online
Ovientation Course for New Instructors and
fsrrh

complede, and . 3 . - local program
assessment 3. Shadowing andfor being mentored by experienced instrucior

315 I can & ] 1. Online NC orentation course 1. Cerlificates of completion from NG Online
for maintaining security of formal Orientation Course for New Instructors and
assessment materials. local program onentation

2. Loeal orientation training

T Professional development can include such oplions &s workshops, college coursework, self-directed research, job shadowing, on-the-job 10
training (classnoom instruction), online courses, study cincdes, DVD's/CDs, ete.
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Standard #4: Instruction

Instructors plan, implement and evaluate effective instruction.

Level 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio mcludes the following:

411  Instructors can differentiate between

Onfine MC orientation course

1. Certificates of completion from NC Online
Orientation Instructors and

1.
students’ personal goal setting and 2. Local erientation training Course for New |
National Reporting System (NRS) 4. Professional development workshops kocal program crientation
goal setting and the importance of 4' i H r:h P AND
each, . -direcies
) 5. MRS IrEI. resed 2. A brief explanation of the differences and
: _J”"”"E ""'5;5' . importance of personal goal setting and
hitpcilww.nreweb. orgfrainings/onkine asox MRS goal setting
6. Shadowing and/or being mentored by experienced instructor
412  Insiruciors can define the process 1. Online NC orientation course 1. Certificates of completion from NC Online
for developing effective lesson plans. | 2 | gag) crientation training Orientation Course for New Instructors and
. local program onentation
3. Professional development workshops
4. ABSPD: Video/DVD - Lesson Planning for Effective
Instruction {1888)
5. Seif-directed research
6. Shadowing and/or being mentored by experienced instructor
413  Insiructors can differentiate between | 1. Onfine NC onentation course 1. Three {3) samples of student short ferm
shudents’ short ferm and long temm 2. Local erientation training and long term goals
godls. 3. Professional development workshops
4. Sedi-directed research
5. Shadowing and/or being mentored by experienced instructor
f. Classroom expenence

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 11
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Level 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio mcludes the: following:

414  Instructors can describe instructional
methods and materials appropriate
fior adult students with varied needs
and interests.

e R

Onfine NC onientation course
Local erientation training
Professional development workshops

. Self-directed research

Shadowing andior being mentored by experienced instructor

. Classroom expenience

ABSPD Products:
Video/DVD —
o Questioning Techniques (1885),
Strategies for Teaching Math to Adult Learners. (18B84),
Teach and Reach (2000,
Teaching Adults with Leaming Difficulties (2001).
Ways of Teaching Mathematics: Teaching Strategies for
ABS Instructors {1887),
Writing Across Adult Basic Skills (1980),
Owennew of Materials Selection (1084),
Leaming Styles (1005),
GED 2002 Series (ZI:II:IZ]
Cooperative a0d)
Interactive CO's — Eleglnnlng Reading for Adults (2005).
Effective Math Instruction (2007),
Effective Writing Instruction (2008)
raining Manuals —
Teaching Wiriting: A Tool Kit for ABS Educators (2008),
HNumeracy (2004),
Inspire a Life of Reading (2005),
GED 2002 Series (2002}

oo oo

MO0 O00=00000000

1. Cerificates of completion from NC Online
‘Onentation Course for New Instructors and
local program onentation

4.1.5  Insiructors can identify strategies for

promoting a community of leamers
within the classroom.

o pa =

Professional development workshops
Self-directed research
Shadowing and/or being mentored by experienced instructor

. Classroom expenence

1. A brief explanation of strategies for building
a sense of community within the Basic
Skills classroom, including reference o a
minimum of two (2) research studies
redated fo the importance of group
interaction

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 12
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Documentation Criteria

Level 10 . Sample Attal t Ot
Portfolio mcludes the following:
4168  Insiructors can i i 1. Pr ional development workshops 1. Written decumentation of relevant
for stimulating higher order thinking i = by di and a written
B withen the ’ 2 Shatllrnnﬁ andfor being ¥ P of ional
3. Self-directed research e :
4. ABSPD: Training Manual — GED 1002 Series, Chapter an
Critical Thinking (2002)

417  Instructors undersiand the use of 1. Professional development (workshops, online training, efc.) 1. Brief description of at least three (3}
distance leaming as an : . Participation in online jonal development courses, distance leaming delivery options (2.9,
or professional development delivery 3 . _ - N . technology-based, home
method. - Shadowing andfor being by eie.), including at least two (2] related to

Standard #5: Technology

and to conduct research_

Instructors wtilize various forms of technology to support teaching, leaming and communication: to enhance professional growth and productivity;

4. ABSPD: ABSPD Insfitule — each year we offer at least
hours of using i-media for ion and
training

Level 1 Competencies Sample Attainment Options Documentation Criteria
Paortfolio mcludes the following:

511  Insiruciors can 1. Technology workshops 1. Cerificationfiranseript of technology
understanding of and capaciy to use | 2 Online fraining courses or workshops completed
Eﬁ"mﬂ‘?"ma"" 3. Persanal uselpractice {Le., Intemet, email) OR

- 2. Documented observation of instructor's use

T Professional development can include such oplions &s workshops, college coursework, self-directed research, job shadowing, on-the-job
training (classnoom instruction), online courses, study cincdes, DVD's/CDs, ete.

13
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Level 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio mcludes the: following:

512  Instructors can demonstrate an
of the ethical and
legal use of technology.

1. Local cnentation training or workshop

2. Research on equitable and legal use of computers
3. Local program handbook or teachers’ manual with reference

o technology policies
4. See ABSPD in 5.1.1.

. Copy of program’s technology use policy
OR

M

Copy of signed computerfintemet use
agreement for institution (i applcable)

513  Insiruciors can describe multiple
options for using technology.
including adaptive technology, within
the classroom to promete stedent

. Professional development (workshops, cnfine training, efc.)

. Prior expenenceiknowledge

1
2
3. Shadowing and/or being mentored by experienced instructor
4

. See ABSPDin 5.1.1.

- Written documentation of relewant
*professional development and a written
reflection of professional development
expenence

Standard #6: Professional Development and Growth
Instructors pursue opportunities for professional development and invehlvement in their Basic Skills leaming community.

Lewel 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio includes the following:

a11 Insiructors complete the NC Basic
Skills online erentation course and
participate in local program

1. Online NC crientation course
2. Local orientation training

1. Certificates of completion from NC Online
‘Orientation Course for New Instructors and
local program onentation.

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 14
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Level 1 Competencies

Sample Attainment Options

Documentation Criteria
Portfolio mcludes the: following:

8.1.2  Insiructors complete a self-
evaluation and develop professional

1. Mew Instructor Self-Assessment form located within the NC
onfine ori

development goals as they relate o
personal practice.

ion course
2. NC Instructor Standards Seif-Acsocsment
3. Locally-developed i =

1. A completed individual professional
development plan, signed by instructor and
supervisor, that reflects a minimum of two
{2) competencies or practices identified as
needs and dated professional growth
activities that were completed to address
those needs. (Sample PD plan included in
self-assessment packet.)

Standard #7: Program Goals and Responsibilities
Instructors understand and support program geals and responsibilities.

Level 1 Competencies

Sample Attainment Metheds Options.

Documentation Criteria
Portfolio meludes the: following:

T.1.1 Instructors understand local program
poficies and stateifederal
regulations, including the Americans
with Disabilities Act [ADA) and the
Family Educational Rights and
Privacy Act (FERPA).

Online NC orientation course

Local orientation training

Shadowing and/or being mentored by experienced instructor
. Siate and local poficy manuals

Eala e

. Certificates of completion from NC Online
Ovicntat

Course for New Instructors and

local program orientation.

712  Insiruciors can define the program's
mission, goals and priorities.

. Lecal erientation training

2. Review of program hand heting materi beite

. Observation of various program areas to better understand
mission, goals, processes, and priorities in action

“w

- & witten statement with the program's
mission, goals, and priorifies

713  Insiructors understand the process
ffor making student referrals to
internal {collegeiprogram) andfor
extemal

MESOUTCES:

Local orientation training

Review of community resource directory

Review of college website andfor handbook

Shadowing and/or being mentored by experienced instructor
Imvodvernent within own institution and community

ook L g =

1. A list of college/program resources
available to assist students with various
nesds

AND

2. A community direciory of avallable support
senices (i.e., health, social services, eic.)

* Professional development can include such options as workshops. college coursework, seff-directed research, job shadowing, on-the-job 15
training (classroom instruction), online courses, study circles, DVD's/ICDs, ete.
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Z. ‘ North Carolina Basic Skills
N L Instructor Standards

Bunilding Meaningfid Professional Growth Cpparfuniies for Basic Skills instructors So Every Adult Leamer Can Succeed
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OVERVIEW |

The Morth Carolina Basic Skills Credential Project began in response to a call from the field for a credential to help professionalize the
field of adult education. Such a credential was seen as a move toward accountability and would verify that the holder had
participated in meaningful professional development activities and translated that knowledge into effective teaching and learning in
the Basic Skills dassroom and program.

A core goal of the Credential Model was to design a teaching credential that bridged current theory in adult education with the world
of the practitioner. A Credentialing Committee was created to explore credentialing models from other states and make
recommendations to the State Basic Skills Office and the Advisory Board. The Credentialing Committee adopted a set of guiding
principles to help direct its work.

The Credential should:

» Be based on a common set of instructor standards; * Provide a continuum or pathway for new instructors;

» Be applicable to different contexts (e.g., adult high school, » Recognize prior experience, knowledge, and skills of veteran
ESL, ABE, GED); instructors;

» Be offered in flaxible formats; » Be recognized and valued at the state and local level; and

« Be accessible and low cost; » Should involve reflection and application/demonstration of

« Be grounded in a foundation of research, theory and skills and knowledge — not just "seat time.”
practice;

This document represents the product of the committee's first guiding principle: a common set of instructor standards. T would like
to extend a sincere thank you for the dedicated work of the Credentialing Committee members; Dianne Barber and Appalachian
State University; the numerous instructors and administrators who have provided valuable input throughout the development
process; and Kathi Polis, consultant on the project.

Dr. Randy Whitfield
Associate Vice President of Academic and Student Services
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Section One: Introduction I

WHAT IS INCLUDED IN THIS DOCUMENT?
This document includes the North Caralina Basic Skills Instructor Standards and additional information to assist educators in understanding and
using these standards.

WHO IS THE AUDIENCE FOR THIS DOCUMENT?

This document is written for you — Basic Skills educators. One purpose for articulating dear standards is to assist instructors in guiding their own
professional learning. Along with this document, other companion guides and tools including self-assessments and guidance on voluntary
credentialing, will be released to assist local Basic Skills programs with creating and implementing their professional development plans and
programs. By using the self-assessment tools, individual instructors can assess their performance, collaboratively discuss self-assessment results
with peers or supervisors, and use these inputs to develop individual professional development plans.

WHY INSTRUCTOR STANDARDS?
The success of any organization depends on a set of clear, shared goals and standards. Basic Skills programs are no exception. Setting high
expectations and clearly stating the criteria needed for success is essential in creating a world-dlass educational system. For example, North
Caralina’s program standards define the characteristics of effective program operations. The content standards define what adult leamers
need to know and be able to do. The instructor standards help to darify the knowledge and
skills needed for effective instructional delivery in the Basic Skills program.

The instructor standards serve multiple purposes. They:
#» Help to professionalize the Basic Skills Program and recognize it as a bona fide field of

study.

Make dear the shared expectations for effective instructional delivery.
Delineate what matters in learning and teaching.

Dhow best practices in instruction.

Gacilitate communication through common language.

The instructor standards serve as a roadmap for professional growth as instructors continually assess their current strengths and identify areas
needing impravement. Programs can use the standands to mare closely align appropriate professional development to the needs of instructors.
The standards can be used to inform job descriptions and the hiring process. The standards also serve as the foundation of the voluntary
credentialing system.
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Introduction

THE DEVELOPMENT PROCESS OF THE INSTRUCTOR STANDARDS

In the spring of 2007, the Adult Basic Skills Professional Development Project (ABSPD) reviewed adult education teacher standards from six states
and used those standards to develop a survey, which was sent out as part of Institute 2007 homewark. About 400 surveys were collected from
Basic Skills educators throughout North Carolina.

At the ABSPD pre-conference session, participants were charged with deciding on levels of competency. They then warked in small groups (using
survey results) to debermine which competencies to keep or discard and how they should be broken down among the four levels.

The Credentialing Committee, with assistance from Strategic Training and Resources, Inc., refined the standards, competencies, and levels and
forwarded them to the Advisory Board for approval for public comment. The standards were posted on the North Carolina Credentialing Project
website for public comment. In addition, four regional forums were conducted across the state to give pradtitioners an opportunity for further

input. Forum recommendations were incorporated in the standards framework and sent to the Advisory Board for final approval.

HOW ARE THE STANDARDS ORGANIZED?

The standards are organized as follows:
= Standards: Seven broad categories of knowledge, skills, or performance

= Competencies: Measurable statements that specify what instructors should know and be able to do to be effective

= Levels: Four levels of competendies that reflect Bloom's Taxonomy of skills and progressively span (1) knowledge and compreh
(2) application, (3) analysis, and (4) synthesis and evaluation

In addition, Attainment Options have been developed for each competency in Levels 1 and 2 to give instructors some examples of

growth resources that address the competency. For instructors who wish to pursue a credential, Docsmentation Criteria for Levels 1 and 2

haveabobemdwekped Attainment and documentation criteria are induded in the companion documents, Level I Credentialing and Leve/ 2
. [ and doc ion oplions for Levels 3 and 4 will be developed in 2008 — 2009.)
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Introduction I

The organization by Standard, Competencies, Attainment, and Decumentation is shown in the graphic below:

Standards:
Seven broad categories of knowledge,
skills, or performance

Standards

Adult Learning * Content * Assessment * Instruction * Technology
Professional Development & Growth * Program Goals & Responsibilities

Competencies:
Statements that specify what
instructors should know and be able to
do to be effective

Levels:

Four levels of competencies that
reflect Bloom's Taxonomy of skills and
pr ively span (1) knowledge and

comprehension, (2) application, (3)
analysis, and (4) synthesis and
evaluation

Attainment Options:
Examples of sources of professional
growth that addrecs the competency

Documentation Criteria:
Observable and ——
«of the competency in practice

Level 1
Competencies

Level 2 Level 3
Competencies Competencies

Level 4
Competencies

Attainment Options for
Competencies at Each Level

For Instructors Pursuing
Credentials:

Documentation Criteria for
Competencies at Each Level
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Introduction I

THE FOUR LEVELS OF COMPETENCIES

The North Carclina Basic Skills Instructor Standards indude competencies that are written to show performance at
four levels. These levels are based on the progressive growth of instructors throughout the span of their careers,
The levels reflect Bloom's Taxonomy and the progression from knowledge and comprehension (Level 1) to
application (Level 2) , analysis (Level 3), and synthesis and evaluation (Level 4).

The leveled competencies reflect a pathway or continuum of skills and knowledge.

#» Level 1 competencies describe the building blocks of knowledge that allow instructors to advance in their
expertise, These competencies represent the core or foundational knowledge that new instructors need to possess.

» Lewvel 2 competencies involve the ability to apply that knowledge to actual practice. In addition to the Level 1 competencies, new
instructors will find that they need to be proficient in several of the Level 2 competendies before beginning instruction. Some of the other
Level 2 competencies will be acquired through experience and professional growth. Instructors at Level 2 are in the process of refining
their skills and understanding to fully integrate their knowledge and skills. They monitor the situations in their dassrooms and respond
appropriately.

#» Level 3 competencies reflect the application of skills and knowledge at a higher level. Instructors at Level 3 are more dosely analyzing
their instructional delivery and student performance to determine necessary adjustments. They are able to create and integrate a varisty
of instructional strategies and are actively involved in program improvement at the local level. Level 3 instructors are fully skilled
prafessionals who demaonstrate purpasefulness, flexibility, and consistency. They anticipate and monitor situations in their cdlassrooms and
make appropriate plans and responses.

#» Level 4 competencies represent the application of the full range of =kills from the previous levels. Instructors at Level 4 are regularly
synthesizing multiple data sowrces and evaluating the outcomes for continuous improvement, are developing course materials and other
instructional products, serving as a mentor to their colleagues, and developing and conducting professional development activities. They
are leaders who empower and influence others. They respond to the needs of their colleagues and students immediately and effectively.
Instructors at Level 4 also reach beyand their local program to involvement at the state and/or national levels.

e
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Introduction I

Here is an example of competencies across the four levels.

Standard: Assessment Instruciors understand and use varied assessments to plan instruction, evaluste student progress and improve

Level 3 Competency

Level 4 Competency

formal o ettty
paflerns or trends In performance,
i‘ll!l‘.lal:gll‘l -

344 nsiuclors use assessment data

Sample Attainment Options

Sample Attainment Options

instrucfional delivery.
Level 1 Competency Level 2 Competency
313 can oefine 324 nplete traming In
and edhical procedures for e of more NRLS-approved
Instruments, mw n
compliance with fhe and local
pre- and postest policy. 325 lnuﬁni“reg.lmmw
dala for each student in track.
of
Ievels s defined by
siate guideines.
Sample Attainment Options Sample Attainment Options
1. Oniine NC arientation course 1. q
2 Lo or L)
3 andior being y | 2 andiar being
‘expernenced Insiucior by experienced instrucior

4. Observation of est adminksiration

3 Stz meetings on using dats for
[progeam Improvement

Uineder

Under development

Documentation Criteria

Documentation Criteria

Documentation Criteria

Documentation Criteria

1. Cerilicaie of compietion from NG
Oniine Orientation Course for New
and kacal

pragram

2. Documented obsenvation of
siandanized pre-post test
administrafian In Socandance with
as6esEment polices

1. Writien documertation of irining
In one ar mare M
AND

tracking form
o simiiar | uBEd 1o check
pre- and post-iest daka and

ot educational

levels.

Under develapment

Uinder development

Mastery of each level does not necessarily correlate with time on the job; these competencies represent developmental skills and knowledge.
Some instructors might be at one level for one standand or competency and a different level for another standard or competency. Instructors who
move to a new program area (e.g., ABE to Family Literacy) might mave to another level of profidency. The levels are intended to help instructors
see the continuum of skills as they reflect on their own performance and determine the most appropriate professional growth activities.

9
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Introduction I

WHAT DO THESE STANDARDS MEAN FOR ME?

INSTRUCTORS

These standards will guide instructors in self-assessing their knowledge and practices and considering their professional
growth along a continuum of practice.

=  Assess own knowledge and skills. The competencies can be used by individual instructors to assess their
knowledge and skills. The self-assessment provides a focus for developing an individual professional development
plan. The companion Self-Assessment Instrument allows instructors to reflect on their own practices, to rate their
performance level, and to priaritize those areas needing professional growth.

= Conduct peer assessments. For instructors who want feedback on their performance, the competendies also can
be used as a tool for that purpose. Through feedback from peer observations, instructors can more easily
recognize areas needing professional growth.

=  Prepare for credentialing. The standards form the foundation of the voluntary credentialing process currently
being developed with input from the field. The companion Level 1 and Level 2 Gredentialing documents can be

used by instructors to assess where they stand in relation to credentialing requirements. Credentialing documents
fur|e\|e|53al’ld4wi||bewin2m5—m.

ADMINISTRATORS

Local administrators should use the instructor standards as they seek ways to develop, support, and retain high-guality
instructors. The standards create a common language for coaching and mentoring purposes.

» Develop job descriptions. The competencies can be used in developing job descriptions for the recruitment and
hiring of qualified staff. The compstencies can effectively communicate the broad range of skills desired. In
addition, components of the competencies can be tailored to address specific hiring needs and serve as a reference
for final hiring decisions.

- fessional develop t needs The ¢ wcies can be used as a needs assessment tool to
determine the focus of professional development. Administrators, for example, can use a professional development
or regular staff mesting for instructors to engage in a group review of the competencies. Following their review,
instruckors can collaboratively prioritize the competencies considered most relevant to the work of the program.
The identified competencies can then become the basis for professional development activities by individual
instruckors. If a number of instructors identify the same competencies, then professional development activities in

these areas can be developed on a program-wide basis.
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Introduction |

SUPPORT FOR USING AND IMPLEMENTING THE STANDARDS

The development of the standards and the release of this document are just part of the process of implementation. Along with this document,
companion guides will assist instructors and programs in creating professional development plans that reflect what is known about effective
teaching. The guides will also provide a framework for the voluntary credentialing process.

The current companion documents include:
*  Two Self-Assessments

Regardless of whether an instructor desires to pursue a credential, the self-assessments provide an excellent opportunity to
reflect on one'’s own knowledge and skills. By doing so, the instructor will be able to develop a meaningful professional
development plan that aligns to identified needs. The Self-Assecsment: Levels 1 and 2 is designed for relatively new
instructors — those with up to two - three years of Basic Skills teaching ience. The self- instrument
addresses core knowledge and skills that Basic Skills instructors need for effective performance. It is not intended to be
alHindusive. After the instructors feel confident with their parformance in the Level 1 and 2 practices, they will want to
progress to the Instructor Self-Assessment: Levels 3 and 4 which provides a continuum to higher-level teaching practices.

+ Instructor Credentialing Packet for Level 1 {draft release in August, 2008)

This guide provides background inf: S0, h and ok ation requirements for eaming a Level 1 Basic Skills Instructor
Credential. mmmmmmmWMmmfmwmwmh

each competency. will be offered during various p venues to fully acquaint instructors (and
mm}ﬂhmandmdersﬁrmaLwdlﬂacskismml

+ Insbructor Credentialing Packet for Level 2 {draft release in August, 2008)

eachm'rpdulq Waﬂmﬁﬂh&dfaeddmmpuhzrﬂdem&pnﬂtmushﬁhaqmltnm(ﬂ
administrators) with the expectations and procedures for eaming a Level 2 Basic Skills Instructor Credential.
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Introduction |
FUTURE STEPS IN NORTH CAROLINA'S STANDARDS-BASED SYSTEM
Morth Carolina is taking a very deliberate and planned approach in the development and implementation of instructor standards and the voluntary

uedwll*g Tummmﬁddlmltmalmueshmhaﬂﬂlmhhelﬁedinmledfeedhad(ﬂ’mdn.lﬂuepm

2008 — 2009 Development of regional Peer Review Committees to verify credential portfolios
Pilating of the Level 1 and Level 2 credential
Development of attai oplions and d tation criteria for Level 3 and Level 4
2009 — 2010 Statewide implementation of the Level 1 and Level 2 credentials

Piloting of the Level 3 and Level 4 credential
2010 — 2011 Statewide implementation of the Level 3 and Level 4 cedentials

i ion is availabk mﬂnﬂutﬂl(hmhauuiaﬁdlgﬁqectndmhat
I ertialis. : edential.htm This website is updated regularly so be sure to visit it often to stay abreast of the

As North Carolina continues the development and implementation of the standands and credentialing process, the following documents will alsa be
developed:

= Instructor Credentialing Packet for Level 3 (2008 — 2009)

This guide provides background infor procedh and dk ation r for eaming a Level 3 Basic Skills Instruchar
Credential. mmmmmmmWmefmmmEaﬂm
for each competency. Workshops will be offered during various professional development venues to fully acquaint instructors: (and
administrators) with the expectations and procedures for eaming a Level 3 Basic Skills Instructor Credential.

= Instructor Credentialing Packet for Level 4 (2008 — 2009)

This guide provides background information, proceds and ok ation requi |ueaml1galeud4&9cﬂnlslrsh'udnr
Credntial, 2 A

administrators) with the expectations and procedures for eaming a Level 4 Basic Skills Instructor Credential.
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Instructor Standard:s  1m"——

Mumbering System: Example: 1.1.1 (First number = standard #, second number = level #, third number = competency #)
#1: Adult L
Instructors understand adult and and the of the studentis teach.
Lewvel 1 Level 2 Level 3 Level 4
111  Insbnuciors are aware of the diverse | 1.21 provide a 134 cregie for 1.4.1 Instruciors willze the recuits of student
Dbacigrounds, skl levels, and leaming community that fostars students to select and engage In group questicnnaires and other raievant data
cultursl heriage of students. studend Interaction and Ieaming projects that promote to measLre student satistaction with
112  msicons e aware of fhe need 1o within the ciassroom (2.9., peer ciasETo0m conesion. the classroam ciasEroom
fubaring. group discusslon). management
avold blas, 1.3.2 Instruciors create ities to bulld = \ot Deing e

sfudent leaderEhip (2.9, buddy
systam, student SEhECTY groups).

114 Instruciors can distinguish e 1.22 Instruciors provide 3 safe, student- 1.33l1meﬂmmgzmh 1.4.2 Instruciors Gecign activiles 1o aselst
characiensiics ihat create a caniered nstruclional sefng that Decame aware of and students In becoming sef-dinected,
physical and and the mmnylssuessmasmgam Indiepengent leamers going beyand
emironment in which aduit knowiedge that adults bring to the environmental concems. thedr perception of thelr own
stugents can leam. . imiatons.

115 Instructors can descibe 1.23 Instruciors ssist students with 1.3.4 Instruciors empioy & varkety of 1.4.3 Instrucions ass266 FeEndance and
bamiers {o requiar atendance and IdeniEying and ressarch-based aciiviies that foster perflommance patiems io detenmine
apfians for adoressing those participation barmiars anaor refar student parsistance (e.g., helping necessary adjustments In Instrucsional
b =students win participation students to manage bamiers, bulld saif- planning and dellvery.

Sttt within the efficacy. sef clear goals, and s2e
for assistance. progress)
1358 mmmmlmmm
fhat encourage reguiar atiendance but
leaming
siraleqies If students are forced to exs
temporanty.

116 Instuciors can describe various 1.24 insbuciors accommodate adull 1jﬁmmmzmmm 1.4.4 Instruciors menior colleagues or
leaming styles and strategies far students” muliple l2aming styles. with spectal needs for sereening and pravide raining on accommaodating
Ideniiying students’ needs, assessment based on siate and Ieaming shyles and speclal needs In
shrengths, and goals. program policiss, and use Fesults fo fhe clasErmom.
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Mumbering System: Example: 2.1.1 (First number = standard #, second number = level #, third number = competency #)

Standard #2: Content

Instructors understand the content area(s) for which they have instructional onsi

Lewel 1 Level 2 Level 3 Level 4

211  insiruciors professienal 221 Winstruciors parficipate In an-gaing 2341 a1 menior ar
preparation andlor training in research o cantent area o warkshops on Incarporaling
redevant content areas (e.g., develop and maintain 3 gain greater insight into effective research and best praciices relevant io
reaiing, math, ebe ) retative bo iheir impwiedge base In content area canient areas Indo ciassroom praciice.
leaching assignment (e.g., ABE, appiicabie o helr leaching
GEDVAHS, ESL, Enl ity
Liieracy). Noksc
compedencles for each ieaching
assignment are cantainad wih e
credentiaing pa

212 nstruciors have access ip and 222 I 232 cresie maierals reievaniin P42 instuciors course materals
mow where: ko find adull- based materials and share them with the Baslc Skilis
apprapeiate materials relevant io Instructional dellvery. 23.3 mstncios IEaming community NC
cantent area(s). and Impact of matesals an leamer

oulCOmes.

213 can 223 LEse CUNTiCula and a 234 nstrucios a3 x and
for linking content area with varlety of resources that blend practices and malerials to creale mqmnﬁmnmh
shutents” priar and conient area and real e 3 o allign with shudent needs and
fubure leaming needs using muttpie appiication. 23.5 Instuciors engage students in Improved sfucent perormaEnce.
acEessment wwmm
standardzed e s of Ieames-generated
IntErviews). matertals.

214 Insiuctors can link content area 224 Instuciors demansirate fo stugents. | 235 INGIUCIOR: aNalyze and select P44 Insiucions decign a wiiien pian for
skills and skills needed for furiher IEm'edon::nemmizt Al Cumicullm for iejping iransitioning shsdents o e
educalion and empioyment. area skils and the sKliis needed for X g

carees opporiumities. and empiaymen goals. arempioyment.

215 instruclons know where (o locale 225 Wnstueclors wllize teaching Z37 Elucion: analyze and apply a varely FAS EELEE AN
30Ul ediscation reseanh. feChiques Based on researh. af research-supparied techniques for apprapriate clirategles for hejping

feaching. students transiian into higher

educational IEvels,

2 e, ik
35 icable.
amererfiate amang N Tader i Z.3.5 Mo analyze SOKen progiess | BAG ﬁmmanﬂwum
£ih e various skl and Z2b EI':.::““ nrough ihe educational funcilaning oulcomes bo revise instruciion.
asE0eiaied wilh fhe National mest siudent neads. Ievels to develop and defiver
educalional Instruction.
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MNumbering System: Example: 3.1.1 (First number = standard #, second number = level #, third number = competency #)

Standard #3: Assessment
Instructors understand and use varied assessments fo plan instruction, evaluate student progress and improve instructional delivery.

Level 1 Level 2 Level 3 Level 4

311 Instructors can differentiate 321 Instructors administer a varlely of 33.1 Instnsctors adapt or creabs Informal P41  Instuciors evaluaie the
betwaen formal (standardlzed pre- assessment nstruments, Inciuding assessment aciivities (e.q., student efactiveness and most appropriate
and post-tests) and Informal leaming style Inventories, o portfolios, teacher-mas t3sks, eic.) use of imformal aEsessment
assessments and explain the dewelop student geals, guide {hat connect o Individual shudent strategles and make nacessary
value and neceeslty of each. Instruction, and goals. modifications.

‘student progress.

312 Insfructors can expiain the link 322 Instructors use formal and Informal | 3.3.2  Instrucions analyze asseeement results P42 Instnuctors continually evaluate
IDEtWaEN SSEEEEMENT, CUCUlLm, ‘assessment resulls to develop and of ihe class fo determine effecive assessment data from a varlety of
and Inssruction. revisz Indhidual ieaming plans grouping stratagies, paer tutoring ‘5O0UNCES 10 plan, diferentiate ana

and selact appropriate curmiculum. opiians, and other classroom modify teaching methods and

323 Insiuctors colaborate wih TRREORT W Loiomnes
students In the wsa of self 333  Insiuciors regularly Inwalve the P43 InsTuciors engage In a systematic,
assessment and program siudents In pianning, modiying, and ‘structured student planning process.
'monitoring bo show increased skilis evaluating thelr own leaming.
and knowledge.

31.2 Insfructors can define standaniized | 3.2.4  Instruciors compiete tralning In 334 InsTuctors analyze cass data on .44 Instnucioes Use aEsesEment data

and efhical procedures for 1ane or more NRS-approved formial post-assassments 1o idertiny results fo develop 3 fomatzed
formal Instrumients. pattems or trends In performancs, Instructionsl Improwement plan to

Imstruments In compliance with the aftendance and student mest or excaed
siate and lacal pre- and posttest | oo Wlmm-;umwm cnaractestics. pEsfamance benchmans.
policy. data for each student to track

‘complesian of egucational

funclioning levels 35 defined by

state guiseinzs.
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Level 1 Level 2 Lewel 3 Level 4
314 Insirucions can describe program | 32,6 Instructors foliow program 33.5 Instruciors montior numiber of stusents P45 Instrucions analyze number of
Tor maintaining [procedures for makntaining complesing formal past-assessmant o ‘students compiating and not
accurate, complete, and accurate and complate ensure accurabe reporting of compl ents
conmdential 3ssessment reconds. L reconds. ‘educational gamn. Impiement strategles 1o increase the
327  Instructors follow program WW“RP: valld posi-
315 Insuctors can describe the rocedures for maintaining :
procedure for maintaining sacunty confidential student assessment
of formal asseEsment materials. Mk

328

Instnuctors, If applicabie, malrtain
Tormal assassment Instruments in
3 locked, securs location.
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MNumbering System: Example: 4.1.1 (First number = standard #, second number = level #, third number = competency #)

Standard #4: Instruction

Instructors plan, implement and evaluate effective instrucfion.

Level 1 Lewel 2 Lewvel 3 Level 4
411 Insiuciors can diferentiate 421 Insinuciors use a conslstent 431 Insbuciors use appropriate grouping B4 Insiuciors mendor colleagues
Detween sludents goal [BrUCESE sirategies kv support stugent leaming andior provige professional
setiing and National Reporting sludents o 52 reallslic shor-tlem goals and muiHewel Instruction. development on connecting student
Wi"ﬂslwmfﬂﬂm S YT SV (s 432 Instuctors engage stugents na S Ml e CIRON
Impartanice of 422  Instrucios offer canstnictive struchured process for 42 Instructons reguiarty evaluste class
412 Insiruciors can diferentiate feedback o assist students In reviewing/modifying student geals and goal afairment data to )
Detween Gludents’ short-tem and achisving ther toward gaal contributing and hindesing fastors ta
lang-erm goals. 423  Instucioes link students’ Meicanesr RIenti goal compietion and make
goals to MRS goals and student MegaEeEary adjusiments o
leaming plans to ensure relevant Instructional dellvery.
Inetruction.
4.1.3 Insfructos can define the process | 4.2.4  InsTuctors appey Anowledge of 433  Instuctoes develap lessons that paa Immmmnwmemmla
for develnping efective lessan now agutts IEam to plan and integrate Instructon across conent and share Mose products with
plans. Implement relevant lesson plans. areas to maximize student leaming. mﬂeagmsm@ncmlw_
425 Insinucions access lesson plan 434  Insfucios scope and sequence
resaurces avaliatie on NC Ondne related [essons i relevant lzaming
and other wenues o units.
helr Instructional deiivery.
414 Insiuctors can descrive 426 Ins¥ucoes use a varlely of 435 |mmmmmm—mu fad |rﬂummmnewlquasm
nEtructional methods and materials Instructional methods and medhats, pace, and duration of aciivy evauate Instruetional methods and
for adult studenis wEh 5. Inchuding technology, fo mhmmmmnam materlals and make necessary
varied nesds and INerests. ‘enfance student adusiments.
address varied leaming styles. 436 |M|mmmnemw
427  Ins¥uciors provide frequent progressing from familiar i unfamisar
apporunities for stugents o
practice and appiy leaming.
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Level 1 Level 2 Level 3 Level 4
415 can idendlfy 428 degrate group 437 Insiuciors guite students io take 145  Insiucios calleagues
hrp'umﬁrga::nmrﬂym a:lumeslﬂpmmém wiihin thy andior provide
learmers within ihe classroam. Ibulicing and bulld sei-eMeacy. CL3EEM00M, CAMpUS, andfar development on effective
428  Instnuctors connect leaming to community. Instructional methods within the:
stidents’ rales 25 parents, 43 Insiuciors engage students In theme- CISEEMO0M.
On Cammon
and |fedong leamerns. goals andéor Inferests of e class.
416 Insiuciors can describe srateges | 4210 INSHUGIDNS e cumiculm ial 430 Instuciors create and Inlegrate b6 Instuciors mentor coleagues
for simulating higher order thinking Iiends ciassraom and reak-ife leaming acthvilies that require shudents ansdfor
skiils within the classroom. S i model negoliation, X development on how v simulate
3 nsiruciors nmelmq)pqlﬁz protiem-solving. and crlical thinking students’ higher arder thinking skilis.

thinking sl o sti critical
sillis mulabe
thinking.

417 Instnciors uncerstand ihe use of
distance leaming 35 an Insinictional

dellvery meshod.

4.2.12 Instnuciors access distance
leaming 35 an Instructional
delivery andfor professional
development

4310 Insiuciors analyze the impact of
st a5an

AT
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MNumbering System: Example: 5.1.1 (First number = standard #, second number = level #, third number = competency #)

Standard #5: Technology

Instructors ufilize various forms of technology to support teaching, leaming and communication; enhance professional growih and productivity;

and conduct research.

Lewel 1 Lewel 2 Level 3 Level 4

5.1.1 Insiructars can demonstrais an 521 Instructars Incorporate the use of 5.3  Instructors review and select [5.4.1 Instructors complie/update a
ungarstanding of and capactty to technology (where avalable) Inde avallabie technalogy recounces y of Fecommended
use tachmology for teaching and Insiruction io enhance student maost appropriate for students’ technology resources for wsa within
commumication. leaming needs. tne Basle Skils classmom and

research. 532 Instructors are proficlent In using &hare it product wil teir
522  Instructors use tecnnalogy fo multipie Instructinal and colizagues trough NG Oniine.

o) for 4.2 Instructars assess the use of
cammurication (e.g., discussion and communication (2., Waord, taehinoiogy winin thelr program and
boards, list seavs, emall). Pawerpaint, Excel). make recommendaiions o fhelr

supenvisor for tecanalagy
Improvements.

5.12 Instructars can demansiraie an 522 Instructors follow program 533 Instructors Sludents In
ungarstanding of the ethical and procedures for the legal and discusslins or acihvities
legal use of tachnoiogy. eihical use of technoiogy In the the legal and eihical use of

leaming emvironment and ensure technology.
hal students oo Ikewlse.

513 Instructors can sescribe 5323 Instructors use technalogy o plan | 5.3.4 ereate oppar for [543 lesEon plans on
options far using technology, Ieszans, delver Instruction, and students i be Independent Integraiing Inio the
Inciuding adaptive access curent resaarch fo Informed technpiogy UEErs to soive Classroam and share those lessons
within the classroom fo address diverse student needs . with thelr colleagues through NC
student laming (e, computer and leaming styiec. 535 nsiructors use approprisie adaptive =

Intermet reseanch, techriology, If applicatie. for
Powerpaint precentatians). stugents who nead
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MNumbering System: Example: .1.1 (First number = standard #, second number = level #, third number = competency #)

Standard #6: Professional Development and Growth
Instruciors pursue opportunities for professional development and invelvement in their Basic Skills leaming community.

Lewel 1 Lewel 2 Lewel 3 Level 4
6.1.1 Instructors complete e NC Basic | 621  Instructors engage in conbinucus, | 621 Instructors participate In k.41 Instructors develop and dedlver
Sallls online crientation course and [professional committess, task forces and professional o fhrough
participatz In kocal program development that supports student organizations relevant io aguit Varlols VEnUSE (2.9., Warkshops,
orentafion. and the prog! units for other
migskon. websiie development, published
arficles).
£.12 Instructors complete 3 sell- 622 connect pr 632 enmll In and complete 642 Instructors measure the Impact of
evaluation plan and development gaals to program advanced tralning, such as e tmelr professional develapment aon
al ent goals a5 goals. ABSPD Summer Insifiute, colliage changes in thelr instrucsianal
they relate io personal practice. 623  Instructars cbserve and modsl coursework, etc. practice and shudent performance.
effeciiva teachers and netwark 6.33 network win h.43 In national
with colieagues 3t the local level atihe regional and stabe level. lesel activities (2.0, list sens,
624 Instructors read professional 634 share the and atn ce
Itersture resated to the fieid and Impaied of thelr profacskonal national webinars).
utiize technology for confinuous deveiopment In the classroom witn
professional devalopment. thelr collzagues.

20

46



Mumbering System: Example: 7.1.1 (First number = standard #, second number = level #, third number = competency #)

Standard #7: Program Goals and Responsibilities
Instructors understand and support program goals and responsibilifies.

Level 3

Level 4

7.1.1  nstructons understand local

721

722

723

724

725

(iata for progeam
Improvement and accountabiity in
a timely manner ta meet program's
deadlines.
Instructors aceept personal
nesponsiniity for job atiendance,
fimeliness, and jab perfiomance.
mm:mmnenmgm.
designated of-CampUs ciass
If applicabie, such as comectional

faciliies,
organizations, eic.

7.31 nstructors make suggesiions ko
Imwepm_g_iﬂrl&lﬂsmﬂ

741 Instructans provide menioring to
help new Instructors befier

N CORINLIOUS Improvement.

policies and
procedures.

712 Instuctors can define the
progranT's misslon, goals and
prioetties.

726

Instructors demonsiraie a positive
WrKing relationship wih
colEagues.

732 Instructors pariicipate in and
ities b expand
public: oulreach of the progam's

742 Instructons adwocale Hemcy al
ne siabe level and can explain
e impact of under-education on

emplayment and society.
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